
          

1.0 Introduction 

There is a widespread call for universal access to basic education. Despite several state and non-

state actors' responses to this request, universal access to education remains a pipe dream. The 

UNESCO Institute for Statistics (UIS, 2019) estimates that 259 million people around the world 

do not attend school, with Sub-Saharan Africa making up about 21% of the total. 

Out-of-school is a widespread and challenging phenomenon within the educational sector in 

Sierra Leone. Several policy drives have been made by the government to get OOSC and youth 

back to school. Yet, the problem persists. UIS defines OOSC as “children of primary or lower 

secondary school age who are not enrolled in primary or secondary education, including the 

number of children in pre- primary education and in non-formal education.” 

 

It is important to note that the leading causes of the nation's increasing out-of-school rate are 

poverty, gender discrimination, long distance to school, perceived low value of education, and 

harmful societal norms and practices like "female genital mutilation," "early marriage," "teenage 

pregnancy," and unsafe learning environments. The majority of children and youth face these 

highlighted challenges, which make it difficult for them to enroll in schools, or stay and 

complete their formal education (Statistics Sierra Leone, 2018).The precise estimate of OOSC in 

Sierra Leone is difficult to determine because of the various approaches and data gaps around 

this issue (Graham, et al., 2021). However, the Multiple Indicator Cluster Survey (MICS, 2017) 

shows the prevalence of the out-of-school challenge. The data in Figure 1 demonstrate that as 

education levels rise, more children do not attend or drop out of school. While the percentage of 

children who aren't in school is estimated to be around 18% at the primary level, it's 19% in 

junior secondary level and 36% in senior secondary level. In comparison with boys in the 

primary and junior secondary age groups, there are significantly fewer female OOSC. It is not 

unexpected that at the senior secondary level, more females absent from school (40%) than boys 

(31%). This is mostly owing to teenage pregnancies and the case that girls are more likely to be 

taken out of school and married off. 
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Figure 1: Out-of-School and In-School Children by Level and Gender 

 
Source: MICS, 2017 

 

Given the size of the out-of-school population and the inability of most countries to reintegrate 

these children into the formal educational system, the introduction of Accelerated Education 

Programmes (AEPs) as one of the innovations for educating OOSC becomes a more viable 

option. The Accelerated Education Working Group (AEWG, 2020) made it abundantly clear that 

over the last decade 

“Accelerated Education Programmes (AEP) and girls’ empowerment programmes 

have emerged as key innovations for providing education to OOSC and addressing 

rural- urban disparities in education.” 

Consequently, Save the Children Sierra Leone (SL) has implemented a pilot Accelerated 

Education Program and BRAC SL implemented the girl focused Empowerment and Livelihood 

for Adolescents (ELA) programme in rural and underdeveloped communities, to reduce the 

worrisome rise in the number of OOSC in Sierra Leone. In-depth analysis of both programmes' 

efficacy and effectiveness in addressing the nation's out-of-school issue is provided in this policy 

brief, which also makes a strong argument for the adoption of AEP as an alternative to formal 

education model.  

 

Africa is home to a sizable percentage of young people who are not in school. With nearly 60% 

of children aged 15 to 17 years not attending school, Sub-Sahara Africa has the highest rate of 

educational exclusion in the world
1
. Many African governments and non-governmental 

organisations (NGO) have been compelled by these numbers to implement new educational 

strategies in order to address the out-of-school challenge. Since then, AEPs have gained 

popularity as mechanisms used by NGOs and some African governments to offer educational 

chances to OOSC and youth of various age and disadvantaged categories.  

 

To improve the caliber of accelerated education programs, the United Nations appointed the 

Accelerated Education Working Group (AEWG), which defines an AEP as: 

“A flexible, age-appropriate programme, run in an accelerated timeframe, which aims 

to provide access to education for disadvantaged, over-age, OOSC and youth. This may 

include those who missed out on or had their education interrupted due to poverty, 

                                                           
1
 UNESCO Institute for Statistics, 2019 
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marginalisation, conflict and crisis. The goal of AEP is to provide learners with 

equivalent, certified competencies for basic education using effective teaching and 

learning approaches that match their level of cognitive maturity.” 

 

It is important to note that alternative/complementary/girls-focused education programmes exist 

in many different forms and are known by many different names throughout the world (Randall, 

et al., 2020). Although AEP/girls-focused programmes are known by different names in each 

country, the result is always the same. Children and adolescents who are not in school or who 

have started school but dropped out are the main target audience for AEP and its modifications. 

AEPs, which are all intended to support children who are not enrolled in school, differ 

fundamentally from other non-formal alternative education programs like remedial, catch-up, 

and bridge programs. 

 

AEPs target students aged 10 to 18 who are unable to enroll directly in the formal education 

system due to legislative limitations. They also serve students who have missed one or more 

school years. They are accelerated because they shorten the length of a learning cycle, which 

enables children and adolescents to (re)enter formal school after finishing all or a portion of the 

fundamental primary education cycle. 

 

2.0 Alternative Modes of Learning in Post-Civil War Sierra Leone 

Education in the entire country was severely impacted by the 11-year civil war. The government 

of Sierra Leone established several programmes to promote educational access for children and 

youth who had missed school or were unable to go because of the war in an effort to improve 

education. Two new programmes were introduced, namely Complementary Rapid Education for 

Primary School (CREP) and the Rapid Response Education Program (RREP). While the CREP 

was targeted at young people over the age of 18 years, the RREP was a 5-month programme that 

was designed to assist children in the 10 to 13 years age range to re-enter formal school. Both 

initiatives raised the number of students enrolled in schools from 260,000 in 2004 to 355,300 in 

2005, as well as the proportion of students who passed the National Primary School Examination 

(NPSE). The number of girls who passed the exams increased from 5,176 in 2004 to 20,062 in 

2005
2
.  

 

Additionally, the government of Sierra Leone through the Ministry of Basic and Senior 

Secondary Education (MBSSE) ratified the 2018 Free Quality School Education (FQSE) 

programme as part of the initiatives to achieve the Sustainable development Goal (SDG) 4. The 

FQSE initiative encourages those who are not enrolled in school to do so by offering them free 

tuition and other educational resources. Evidence from the Sierra Leone Comprehensive 

Analysis Report
3
 on OOSC indicates that FQSE greatly raised the country's overall school 

enrollment rate. Nevertheless, despite the noticeably high enrolment across schools, there 

remains a significant dropout rate, indicating that keeping these children in school is still a 

challenge. 

                                                           
2
 GoSL and UNDP, 2008 

3
 https://associatesforchange.org/idrc-accelerated-education-programmes/ 

about:blank
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The FQSE, however, is applicable in areas with government-run or aided schools. Communities 

in rural and underdeveloped areas, where there are few public schools, run the danger of losing 

out on the benefits of this policy. On the contrary, AEP operates in circumstances where it is 

typically challenging to create formal schools, such as poor rural communities, isolated 

locations, conflict and unstable contexts, and emergency contexts; hence, the need for AEP in 

those areas. 

 

3.0 Accelerated Education Innovations in Sierra Leone 

Although the country has a high percentage of children who are not in school, Sierra Leone does 

not have as many AEPs as some other African States. The Southern region of the country has, 

however, adopted an AEP thanks to Save the Children International, a non-governmental 

organisation. The biggest percentage of children and youth who are not in school is found in that 

region
4
. The pilot AEP programme, which was executed in six communities, namely; Zimmi, 

Gbondapi, Massam, Jendema, Potoru, and Bumpeh in the Pujehun district from 2016 to 2020, 

is still one of the fine examples in the country. A total of 720 youngsters who were not in school 

were to be assisted by the program in making the transition to junior secondary education. 

 

Table 1: Total Number of Beneficiaries of the Pujehun AEP and ELA 
AEP Region District Communities Years of 

intervention 

No. of beneficiaries reached 

Boys Girls PwDs Total 

Save the 

Children 

South Pujehun Zimmi, Jendema,  

Gbondapi, Potoru,  

Massam, and Bumpeh 

2016 – 2020 385 335 - 720 

 

BRAC North, 

South 

Kambia, Portloko 

Bo, Pujehun, and 

Moyamba 

 2012 - 2021 - 16,160 - 16,160 

Source: Sierra Leone Comprehensive Analysis – AEP/KIX Project 

Targeted groups were older youth (385 boys and 335 girls) between the ages of 10 and 16, young 

mothers who had never attended school, students who had dropped out for various reasons and 

students who were receiving Koranic instruction. Students who were interested in employment 

were able to combine labour, including household work, with their studies because the 

programme was flexible enough. 

 

                                                           
4
 World Inequality Database on Education 
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Figure 2: AEP Students by Category and Gender 

 
Source: Save the Children SL 

However, it is significant to note that only 717 children (364 boys and 353 girls) were 

maintained at the center over the years, and that, of the 552 students who sat for the exams, 494 

(248 boys and 246 girls) passed; 55 students were absent at the time of the evaluation, and 168 

others were present at the time
5
. 

 

3.1 Save the Children Pilot Accelerated Education Innovation in Pujehun 

AEP beneficiaries were enrolled in three levels (a condensed version of the six-year primary 

school curriculum): Level 1 (grades 1&2), Level 2 (grades 3&4), and Level 3 (grades 5&6). In 

order to transition into secondary school, the "students" enrolled in level 3 were encouraged to 

complete the NPSE exams. 

In 2018, 82% of beneficiaries who took the NPSE during the academic year 2017/2018 passed 

with an average score of 259/500 from the AEP. The students moved on to the formal education 

at the junior secondary level
6
. The first group of 71 students (42 boys and 29 girls) who took the 

NPSE enrolled in secondary schools in the district. 

2019 saw 197 students (109 girls and 88 boys) sit the NPSE and pass with a 95% success rate. 

The pass rates for the various AEP settlements in the district are shown in Figure 3. With the 

communities of Zimmi, Gbondapi, and Massam recording 100% passes, a 13% rise in pass 

rates compared to 2018 can be seen. With the exception of Zimmi, it is important to note that all 

the students at the other centers who received the best scores were girls. 

 

                                                           
5
 See Table 3 & 4 

6
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Figure 3: 2019 NPSE Results for AEP Students 

 
Source: Save the Children Sierra Leone 

Similarly, the final group of AEP students took the NPSE exams in 2020. As indicated in Figure 

4, 279 students (132 girls and 147 boys) took the tests, with an 88% pass rate. In Gbondapi, 

there was a 100% pass rate, with three females receiving the highest scores in their AEP centers. 

47 students received scores of 300 or higher, which is a respectable result. 

 
Figure 4: 2020 NPSE Results for AEP Students 

 
Source: Save the Children Sierra Leone 
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The project raised awareness of the advantages and necessity of formal education among local 

residents, officials, and MBSSE Staff in these locations. This was due to the sensitisation 

programmes that were implemented in these communities, the relevant training sessions 

conducted by the project team and the monitoring by other partners that was done. A greater 

number of students (494 representing 68.6%) have entered formal education due to the 

Accelerated Educational Programme.  

Focus group discussions on the communities’ perception of the Pujehun AEP are as follows: 

“The community members feel that AEP is here to help the children that have dropped 

out of school and could not continue because of their families’ financial obligations.”  

Additionally, the project assisted 30 teachers (12 female and 18 male) in a planned professional 

development programme that helped them successfully implement the AEP curriculum. Their 

opinion of AEP is as follows: 

“The training helped us to prepare proper lesson notes and also utilise the appropriate 

teaching methodology that is in line with the student type, albeit fast or slow learners.”  

The 2018 NPSE results of AEP students, according to the Head Teacher of the AEP centre in 

Zimmi: 

“…shows that OOSC have the willingness and capacity to return and complete primary 

education. They just need support from the community and their parents to achieve 

this.” 

She added that AEPs give children from low-income households in isolated rural areas, children 

from Koranic centres, families with children as the head of household, and children who have 

lost parents or caregivers to Ebola a new hope and priority in getting them to go to school, to stay 

in school and to learn.  

Responses from the endline interviews supported/triangulated the finding that the AEP 

committees' sensitisation campaigns raised community awareness. Community members want to 

maintain the significant gains made by the AEP. This is because they are now aware of the 

advantages of allowing out-of-school youth aged 10 to 16 in their communities to enrol in or re-

enrol in the formal education system, graduate from the AEP system and continue into secondary 

education, or vocational education.  

3.1.1 Effectiveness of the Pujehun AEP in Sierra Leone 

There is no denying that AEPs provide access to education by allowing OOSC, those who had 

dropped out of school, and those who had never registered in school to enter or reenter the 

formal school system.  

The Pujehun AEP has helped more AEP students access junior secondary school even though, 

the pass rate for AEP students fell from 95% in 2019 to 88% in 2020, partly due to the COVID-

19 pandemic. The majority of AEP students are mothers and older children who frequently 

contribute to family income; hence, the limitation of travel and closure of local weekly markets 

significantly impact their sources of revenue to support their families, resulting in them returning 

late to write the NPSE exams. 

The fact that 494 students (69%), of the 552 students who attempted the government-sponsored 

NPSE passed the exams and entered formal education is laudable. Additionally, there was a rise 

in the number of people who were re/enrolled in school and were reintegrated. The MBSSE's 

goal of leaving no child behind is greatly supported by this intervention. The evaluation results 
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demonstrate AEP's strong impact in providing high-quality education to the district's most 

vulnerable groups, despite some difficulties faced during project implementation. 

 

Table 3: AEP Beneficiaries Breakdown 
YEAR LEVELS 

  

TOTAL NPSE TRANSITION LEVEL REPEATERS DROP OUT 

 1 2 3    1 2 3  

2016/2017 628 92 0 720 N/A N/A 447 21 0 0 

2017/2018 444 202 71 717 71 58 311 13 13 3 

2018/2019 137 320 202 659 202 188 0  14 0 

2019/2020 0 137 334 471 279 248 0  31 55 

2020/2021   168        

Source: Final Evaluation Report for the AEP, Save the Children International 

Table 4: AEP Transitioned Students 
TOTAL NPSE TOTAL TRANSITION TOTAL ABSCOND Total IN LEVEL 3 GRAND TOTAL 

552 494 55 168 717 

Source: Final Evaluation Report for the AEP, Save the Children International 

The community members were a little cautious when the project first started since, they could 

not foretell how it would turn out. However, throughout the evaluation, the majority of 

community stakeholders acknowledged that the initiative has changed their children, 

highlighting the dropouts in particular, who they did not believe would have had another chance 

to enter formal education. 

The project included funding for teacher development and training. While some instructors got 

in-service training, 23 teachers earned their Teachers' and Higher Teachers' Certificates through 

remote learning. They were able to construct their work plan and link teaching to the curriculum 

with the assistance of these trainings. To assist the AEP students in better understanding and 

caring for themselves, sexual and reproductive health trainings were also provided.  

 

Pujehun has experienced difficulties getting children enrolled in the formal educational system, 

as indicated by the high proportion of unschooled children, students attending Koranic schools, 

orphans, children who are too vulnerable, young adolescent moms, and children who are 

employed. An educational system that the children and youth in these groups may readily fit into 

was made necessary by this circumstance. The AEP gave unemployed instructors jobs and 

offered free instructional materials to students and teachers equally. In order for allegations of 

abuse to be reported using the appropriate channels, the initiative trained instructors as well as 

AEP committee members on child protection. 

 

In addition, the Final Evaluation Report
7
 of the AEP project reveals pertinent feedback from key 

project stakeholders during focus group discussion (FGD) and interviews. In an FGD, a 

resident of Jendema, one of the AEP centers, stated the following: 

“The AEP was very important because education is key to the development of our 

communities and our brothers and sisters were employed as teachers, received free 

                                                           
7
 Final Evaluation Report – The Accelerated Education Project, Save the Children International, January 2021 
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teaching and learning materials, training for AEP committee and teachers on child 

protection.”  

Similar words were expressed by another Massam resident: 

“The AEP Centre is important because it has helped in reducing the number of 

children who drop out of school in our community. This has created a change in the 

way of life of these children.”  

In an interview conducted in Gbondapi, MBSSE officials discussed how the lack of government 

schools in Pujehun and other regions of the nation is negatively influencing the enrolment rate in 

light of the government's FQSE initiative. This staff also stressed the following: 

“We have Free Quality Education for all primary levels and children are required to 

study for six years before transitioning to junior secondary school, however, there has 

been a shortage of schools in the communities and enrollment of children is especially 

into the Koranic schools. Through AEP, parents and Koranic teachers were 

encouraged to take their children to school, which led to a rise in district enrolment. 

All the ten principles of the AEP and the educational materials are in line with 

MBSSE, which provides support to all schools.”  

During a Key Informant Interview (KII) about the success of AEP in Pujehun, another MBSSE 

representative stated the following: 

“The AEP has been supportive of the out of school children with emphasis on those 

enrolled in the Koranic schools. Our communities are Muslim dominated and 

convincing Koranic Masters to send their children to school was a huge achievement 

for us. I believe the AEP project is relevant for Sierra Leone’s development as it 

complements the formal educational system by catering for children who have dropped 

out or never had the opportunity of enrolling in the formal school system.”  

Additionally, one of the AEP project's direct beneficiaries in Bumpeh commented on how AEP 

has helped to ease the financial burden of meeting their educational demands. He said, 

“Since the AEP centre started my parents haven’t spent money on school supplies as 

the project provides them. We were enrolled in the Koranic school and could not read 

or write clearly in English. However, since we enrolled in the AEP we can now read 

and write clearly.” 

Another person who benefited from Massam said the following: 

“AEP has enabled me to read and write and has contributed to reducing the volume of 

domestic work that was assigned to me. The project provided us with learning materials 

and we now know how to report cases of abuse that might occur.”  

Since the AEP was designed to cover two school grades in a single academic year, pupils will 

have two official exam scores available at the end of each AEP level. The results of the pilot 

AEP in Pujehun demonstrated a considerable decrease in the proportion of out-of-school youth 

aged 12 to 18 in the implementing communities. 

 

3.2 BRAC Empowerment and Livelihood for Adolescents Innovation 

A global phenomenon that draws both governments and NGOs attention is the education and 

empowerment of girls. Globally, girls who do not attend school are more likely to have done so 

than to have started but later stopped. When students reach junior high school age and enter 
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puberty, their rates of enrollment begin to decline; at senior high school age, it declines further
8
. 

According to recent statistics, Sub-Saharan Africa is home to half of all females who are not in 

school
9
. 

 

In this sense, AEP supports the government's initiatives to boost enrolment and lower the 

proportion of OOSC. The ELA is an AEP-style initiative that BRAC-Sierra Leone launched in 

the country. Table 1 above shows that the ELA programme was implemented in 5 districts in 

both the North and South of the country. The program was run between 2012 and 2021, with 

several phases hosting a specific number of girls and receiving funding from various NGOs. 

The programme aimed to give teenage girls a safe environment, improve their understanding of 

sexual and reproductive health (SRH) and behavior, enhance their access to income-generating 

activities (IGA) through training and financial support, and boost adolescent girls' engagement in 

family and societal decision-making. 

 

A safe place (a club) where they could obtain support, information on health and reproductive 

issues, and vocational training both during and after the Ebola virus disease was made available 

to roughly 16,160 adolescent girls as part of the intervention. A random control trial of the ELA 

programme conducted during the EVD crisis found that safe spaces successfully alleviated the 

risks of unmarried pregnancy and consequential school drop-out posed to girls by disease 

containment measures. School enrolment rates fell by 16 per cent in the communities hardest hit 

by EVD but only by 8 per cent in communities with safe spaces. Pregnancy among unmarried 

girls also fell in communities with active safe spaces (Bandiera, et al., 2019).  

 

The ELA approach is centered on giving the girls access to safe environments where they may 

engage with peers of their own age and learn about SRH through the life skills component, 

financial literacy training, and livelihood training. The hope is that by combining these therapies, 

girls will be given a comprehensive set of knowledge and abilities to help them get through the 

challenging time of puberty, and eventually become empowered members of society. 
 

 

 

 

 

 

 

 

 

 

 

 

                                                           
8
 Stromquist N. P. (2014). “Title of paper”. Paper commissioned for Fixing the Broken Promise of Education for 

All: Findings from the Global Initiative on OOSC (UIS/UNICEF, 2015), Montreal: UNESCO Institute for Statistics 

(UIS) 
9
 UNESCO Institute for Statistics, 2019 
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Table 2: Showing ELA Project Implemented in Sierra Leone 

Source: BRAC-Sierra Leone 

 

3.2.1 Effectiveness of the ELA Innovation in Sierra Leone 

Teenage girls in Sierra Leone were among the worst affected by the Ebola epidemic, but those in 

the ELA program exhibited significant resistance to many of the shocks triggered by the 

outbreak. A key result of the AE innovation was a significant reduction in the number of 

unmarried pregnancies in part due to the life skills the girls acquired during the program.  In 

addition, girls under the programme were able to increase their use of contraceptives thereby 

helping to prevent unwanted pregnancies. ELA girls, regardless of their age, were also better 

able to juggle school and income generating activities. Older girls doubled their participation in 

credit or finance networks and younger girls increased their business networks significantly. 

The programme's evaluation reveals that 16,160 girls received the following skills-set: 

1) Life skills - give the girls fundamental knowledge on personal cleanliness, sexual and 

reproductive health, and self-awareness, especially in light of the changes they are 

undergoing during puberty. 

2) Livelihoods training - give the females the necessary instruction on topics relating to 

economic participation, work, and incomes. Only senior adolescent girls who have 

dropped out of school are given the intervention because they are more likely to be 

involved in the workforce.  

3) Basic education and literacy - adopting a remedial strategy for females who have dropped 

out of school and a tutoring and peer learning strategy for girls who are still enrolled. 

Name of the AEP programme  Donor (s) that 

supported the 

programme 

Number of 

Children Targeted 

for the ELA 

Number of 

children reached 

by the ELA 

  Male Female Male Female 

Empowerment and Livelihoods for Adolescent Girls in 

Maforki and Marampa chiefdoms in Port Loko District, 

Sierra Leone (2012-2013) 

UNICEF  481  310 

Reducing Teenage Pregnancies: Empowerment and 

Livelihoods for Vulnerable Adolescent Girls: Phase 1 

(2013-2014) 

UNICEF  4,000  4,000 

Reducing Teenage Pregnancies: Empowerment and 

Livelihoods for Vulnerable Adolescent Girls: Phase 2 

(2014-2016) 

UNFPA  6,750  6,750 

Empowerment and Livelihoods for Adolescents (2017-

2019) 

NoVo 

Foundation 

 4,800  4,800 

Empowerment and Livelihood for Adolescents Program: 

Improving Quality for Enhanced Impact (2019-2021) 

NoVo 

Foundation 

150 300  300 

Total Number of Beneficiaries   16,331  16,160 



Page | 12 
 

Girls who are not enrolled in school are taught the fundamentals of literacy and 

numeracy, which includes teaching them how to read and count.  

4) Social integration - The ELA approach takes into account enhancing children's positive 

interactions with their parents, guardians, and peers. 

 

4.0 Conclusions 

It is impossible to exaggerate the benefits of supporting AEP and girls' education. The World 

Bank estimates that a girl's return on a year of secondary education is equivalent to a 25% boost 

in earnings later in life. An educated girl is more likely to boost her own earning potential and 

decrease poverty in her neighbourhood. Women who worked and had strong literacy abilities 

made 95% more money than those who did not, whereas men only saw a 33% difference.
10

 It is 

estimated that child marriage would decrease by 64% in Sub-Saharan Africa, South Asia, and 

West Asia if all girls received secondary education, from nearly 2.9 million to just over 1 million 

(Bourne, 2014); this would delay early marriage and parenthood, which are barriers to girls' 

education in the country.
11

. 

On a larger scale, girls' education produces a large number of female leaders in society, slower 

rates of population increase, and a consequent decline in the number of children and youth who 

are not in school. Girls' education has a clear economic benefit: for every 1% increase in female 

education, average gross domestic product (GDP) rises by 0.3% and yearly GDP growth rates 

rise by 0.2% (Bourne, 2014).Education of girl children, especially those who are not in school, is 

essential for the growth of the country. The ELA programme, a customised AEP that fits the 

Sierra Leonean culture, underlines the real threat if girl students are allowed to skip school 

Furthermore, the FQSE, which is intended to lessen the sharp increase in the number of OOSC 

and youth in the nation, is complementary to the AEP conducted by Save the Children SL and 

the ELA by BRAC SL. From Table 1 above, the ELA project helped 16,160 girls in 5 districts 

over 9 years from the North and South of Sierra Leone, whereas the AEP initiative directly 

benefited about 720 children in the Pujehun area during a 5-year period. 

Overall, the evidence in this brief demonstrates the significant potential of AEP and girl-focused 

programs in terms of their effectiveness in addressing the problem of OOSC in Sierra Leone's 

distant and difficult-to-reach villages. 

 

5.0 Key Recommendations 

The government, through the Ministry of Basic and Senior Secondary Education, should adopt 

and scale up AEP as a substitute form of instruction for children and youth living in remote and 

difficult-to-reach communities. It should also determine how AEP can be better adapted in 

contexts marked by extreme poverty, inadequate teachers, insufficient schools, conflicts, and 

growing populations; and build capacity to improve access for OOSC. 

To facilitate a seamless and successful transition of AEP pupils to mainstream education, the 

government should create a harmonized AEP curriculum that is at par with the formal schooling 

curriculum. For consistency, the curriculum should be taught at each AEP center. 

                                                           
10

 Education for All Global Monitoring Report, 2014 
11

 Statistics Sierra Leone 
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To complement the government's FQSE initiative, AEP should focus on a particular group of 

OOSC and youth in communities with the main goal of mainstreaming them into formal 

education or improving their literacy and numeracy capacity to engage in fruitful economic 

activities. In essence, there should be complementarity between the two programs (AEP and 

FQSE). 

The government should work with NGOs, CSOs, local residents, and other interested parties in 

the education sector to create a clear route for AEP implementation and sustainability across the 

country. 
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